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The Observation Protocol for Academic Literacies (OPAL)
A Tool for Supporting Teachers of English Language Learners

By Elvira G. Armas, Ed.D. and Magaly Lavadenz, Ph.D., Center for Equity for English
Learners, Loyola Marymount University
Schools and school systems are experiencing an instructional support gap that results in limited opportunities for educators to analyze,
UHÁHFWRQDQGLPSURYHUHVHDUFKEDVHGSUDFWLFHVIRU(//VVRWKDWRXWFRPHVIRUFXOWXUDOO\DQGOLQJXLVWLFDOO\GLYHUVHVWXGHQWVFDQFKDQJH7R
DGGUHVVWKLVQHHGDQLQWHUGLVFLSOLQDU\UHVHDUFKWHDPIURPWKH&HQWHUIRU(TXLW\IRU(QJOLVK/HDUQHUV1, comprised of educational leaders,
WHDFKHUVUHVHDUFKHUVDQGFRQWHQWH[SHUWVGHYHORSHGDFODVVURRPREVHUYDWLRQDOLQVWUXPHQWWKH2EVHUYDWLRQ3URWRFROIRU$FDGHPLF/LWHUDFLHV
23$/ 7KH23$/LVLQWHQGHGIRUWHDFKHUVHGXFDWLRQDOOHDGHUVFRDFKHVDQGRWKHUVWRFRQGXFWIRFXVHGFODVVURRPREVHUYDWLRQVIRUWKUHH
SRWHQWLDOSXUSRVHVUHVHDUFKHYDOXDWLRQSURIHVVLRQDOGHYHORSPHQWDQGFRDFKLQJ
Cultural and linguistic diversity has increased in California and throughout the United States. There are over
ﬁve million students in the United States whose ﬁrst language is not English, representing a 57% increase over the
past ten years (Ballantyne, Sanderman, & Levy, 2008). Increased diversity in the United States points to the need for
an increased multicultural orientation in education, as well
as enriched opportunities for students to establish a strong
language foundation as a requisite for acquiring academic
literacy. National and state student achievement standardized test data indicate increasingly widening gaps in reading
and math achievement between English-proﬁcient students
and English Language Learners (Center on Education Policy,
2005, NAEP; Batalova, Fix, & Murray, 2007). This evidence
points to the need for more teachers to receive comprehensive and sustained professional development required to reﬁne classroom practice so that all students, including English
Language Learners (ELLs), can achieve academically.
Research on effective professional development models
for teachers of ELLs afﬁrms several requisite components
for effective teacher engagement and collaboration, including on-going, job-embedded opportunities for educators to
learn, practice, and reﬂect on their teaching through coach-
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ing, mentoring or observations (Castro, 2010; Gallimore,
Ermeling, Saunders, & Goldenberg, 2009; Ballantyne, Sanderman, & Levy, 2008; Darling-Hammond & Bransford,
2005). Focused, evidenced-based conversations about effective classroom practices support teachers in developing
knowledge and expertise and provide differentiation, organizational support, and alignment of professional development
goals with expectations for implementation (Diaz-Maggioli,
2003; Villegas & Lucas, 2002; Walqui, 2001). However, few
classroom observational tools exist to support this type of development of teacher expertise for ELLs (Waxman, Padron,
Franco-Fuenmayor, & Huang, 2009). Consequently, schools
and school systems are experiencing an instructional support gap that results in limited opportunities for educators
to analyze, reﬂect on and improve research-based practices
for ELLs so that outcomes for culturally and linguistically
diverse students can change.
To address this need, an inter-disciplinary research team
from the Center for Equity for English Learners1, comprised
of educational leaders, teachers, researchers, and content experts developed a classroom observational instrument - the
Observation Protocol for Academic Literacies (OPAL). The
OPAL is an 18-item Likert-scale developed from a theoreti-
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cal model based on four constructs: Rigorous and Relevant
Curriculum, Connections, Comprehensibility, and Interactions. It was developed for use in pre-school through twelfth
grade second language development and content area classrooms, namely English Language Development, Language
Arts (English and Foreign Language), Mathematics, History/Social Science, and Science. The OPAL is intended for
teachers, educational leaders, coaches, and others to conduct
focused classroom observations for three potential purposes:
research/evaluation, professional development, and coaching.
A Research-Based Classroom Observation Tool
The OPAL is a research-based classroom observation
tool that captures classroom practices and interactions from
sociocultural and language acquisition perspectives. This observation protocol utilizes a six-point Likert-type scale (1-6,
Low to High) to describe instruction for academic Literacies,
deﬁned as a set of 21st century skills, abilities, and dispositions developed through the afﬁrmation of and in response
to students’ identities, experiences and backgrounds. It is
aligned with the National and California Standards for the
Teaching Profession and encapsulates the four domains of

research on teacher expertise for English Language Learners:
Rigorous & Relevant Curriculum, Connections, Comprehensibility, and Interactions. Table 1 provides an overview
of the OPAL Domains and a synthesis of the indicators corresponding to each domain.
Three broad areas of research were used to establish the
OPAL’s theoretical framework. First, we considered sociocultural issues in English Language Learner education, given
that teaching and learning English in the United States cannot be conceptualized exclusively through the exploration of
language theories and methods. At its centrality are concepts such as the relationship between language majority and
language minority groups, perceptions of language status,
immigration, economics, and language planning and policies (Skutnabb-Kangas, 2000; Cummins, 1991). Effective
instruction for ELLs must consider the historical, social and
political contexts within which we develop, deﬁne, and implement curriculum and instructional practices for ELLs. As
an extension of this, a classroom observation tool must not
only consider the quality of instruction, teacher expertise,
and instructional program, but also the ability to address
micro-level contacts ELLs have with others on a daily basis.

Focused, evidenced-based conversations about effective classroom practices support teachers
in developing knowledge and expertise and provide differentiation, organizational support,
and alignment of professional development goals with expectations for implementation
CABE 2011 Conference Edition
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Furthermore, a sociocultural
approach serves to counter negative
and deﬁcit orientations regarding
ELLs that stem largely from pointing
to what they do not know and are
not able to do as evidenced by standardized assessments (Abedi, 2007;
Lucas & Beresford, 2010). Accordingly, notions such as subtractive and
additive bilingualism, which either
seek to eliminate (or subtract) the
ﬁrst language of students or augment the home languages of students (additive approaches) are part
of the sociocultural context for learning English and illustrate the complex relationship between the development of the primary language
and the second language from the
standpoint of language status (Lucas & Beresford, 2010; Rumberger &
Gandara, 2009).Thus, sociocultural
approaches for ELLs are additive,
consider contexts for learning, include appropriate teacher practices/
opportunities to learn, and examine
status issues as important variables
in education (Garcia, Kleifgen, & Falchi, 2008; Santamaria, 2009).

1818

A second area of research important to the development of the
OPAL is teacher expertise in second
language literacy and acquisition. The
National Literacy Panel for Language
Minority Children and Youth (August,
& Shanahan, 2006) examined the relation between general language skills,
content-speciﬁc literacies, and content
learning for ELLs. They concluded

Students who participated in
programs that emphasized
the use and development
of primary language skills
showed an increase in
the acquisition of second
language literacy.
that ELLs who have a higher level of
academic language development performed better on literacy tasks in all
content areas. Additionally, students
who participated in programs that emphasized the use and development of
primary language skills showed an increase in the acquisition of second lan-

guage literacy. However, there is a lack
of research to inform practice as to how
educators can best develop reading and
writing abilities (National Research
Council, 1998). Gibbons (2002),
Cummins (2000), August and Hakuta
(1997) and Short (1994) contend that
an essential component of academic
language development should include
opportunities for interaction and oral
language input and output.
Consequently, the OPAL was
developed to address academic language
development as a notion that is beyond
solely a discrete set of linguistic features
that can be taught (language functions
and structures). It expands this notion to include academic discourse and
register (Halliday, 1978; Solomon and
Rhodes, 1995). Schleppegrell (2002)
characterizes this as the discourse used
in academic, professional and technical contexts, characterized by its high
level discipline-speciﬁc vocabulary and
rhetorical styles. More recently, new
literacy studies (New London Group,
2000) have expanded these limited notions of academic language to contend
that academic literacies require learners
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to develop more complex sets of literacies that are essential
for learning in the 21st century.
We include a third conceptual area—that of teacher
expertise for English Language Learners. Wong, Fillmore,
and Snow (2000) posit that effective classroom practices
with ELLs require the following tenets of knowledge, skills,
and attitudes: (a) teacher as communicator; (b) teacher as
educator; (c) teacher as evaluator; (d) teacher as a human
being who is educated and seeks knowledge continually; and
(e) teacher as an agent of socialization. The expert teacher is a
knowledgeable professional who is accomplished in curriculum, linguistics, cross-cultural understanding, assessor and
a student advocate. Reﬂective cycles inform accomplished
teachers’ practices, and in turn affect the quality of instruction and curriculum delivery (Walqui, 2001).
There is a compelling need to better understand the
sociocultural and language demands in teaching ELLs, and
to simultaneously address the ways in which teachers can
accelerate both language and content learning for their students. Accordingly, we framed the OPAL around four essential constructs that encapsulate effective teaching and learning for ELLs: (1) Rigorous and Relevant Curriculum; (2)
Connections; (3) Comprehensible Input and Output; and
(4) Interactions. The research supports these four critical
areas of classroom practices as a means of addressing the academic and content area literacy development of ELLs. Additionally, investigation of teaching and learning in these areas
provides the opportunity to collect research-based evidence
that can lead to meaningful teacher reﬂection and inquiry.
The OPAL – Alignment to Teaching Standards
Creating a standards-based classroom observation tool
required careful examination of the California Standards for
the Teaching Profession (California Department of Education, 1997, 2009) and the National Board for Professional
Teaching Standards (U.S. Department of Education, 2002).
This was a critical phase in the OPAL’s development process
and ensured a correlation between the purpose of the instrument and the potential support for teacher reﬂection and
continued professional development.
Using the OPAL
A condition for the use of the OPAL is the adequate
training of the observers (Roberson, 1998). Key studies on
classroom observations indicate that the skill, bias, and preparation of the observers are essential factors that affect the accuracy of results and the extent to which an instrument such
as the OPAL can be used to promote reﬂective teaching and
learning through professional development, coaching, and/
or research and evaluation (Douglas, 2009). Consequently,
special attention must be given to issues of training and inter-rater reliability.
As part of the OPAL Training Modules, an observation
guide was developed to establish guidelines with consider-

The OPAL is a research-based
classroom observation tool that captures
classroom practices and interactions
from sociocultural and language
acquisition perspectives.

ation for time, process, and procedures. Classroom observations are pre-arranged and range from 20-30 minutes in
duration. A purpose and/or focus for each observation is
determined prior to the observation. This is an essential part
of the process given that the OPAL can be used to support
district-wide, school-wide, or collaborative teacher professional development efforts. The observer uses the OPAL observation form to provide feedback for the classroom teacher
in the form of a rubric score (if agreed upon prior to the visitation) and anecdotal notes based on evidence noted from
the observation. Anecdotal notes provide objective statements about classroom practices, interactions, resources, and
student engagement.
In the next section, we discuss ways in which developing a common language based on focused OPAL observations have been used to move the conversation regarding effective practices for English Language Learners forward. We
address three main potential purposes for applying OPAL
results in these conversations: 1) for coaching purposes and
2) for informing broader professional development, and 3)
for research purposes.

CABE 2011 Conference Edition
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guide was developed to establish guidelines with consider-

The OPAL is a research-based
classroom observation tool that captures
classroom practices and interactions
from sociocultural and language
acquisition perspectives.

ation for time, process, and procedures. Classroom observations are pre-arranged and range from 20-30 minutes in
duration. A purpose and/or focus for each observation is
determined prior to the observation. This is an essential part
of the process given that the OPAL can be used to support
district-wide, school-wide, or collaborative teacher professional development efforts. The observer uses the OPAL observation form to provide feedback for the classroom teacher
in the form of a rubric score (if agreed upon prior to the visitation) and anecdotal notes based on evidence noted from
the observation. Anecdotal notes provide objective statements about classroom practices, interactions, resources, and
student engagement.
In the next section, we discuss ways in which developing a common language based on focused OPAL observations have been used to move the conversation regarding effective practices for English Language Learners forward. We
address three main potential purposes for applying OPAL
results in these conversations: 1) for coaching purposes and
2) for informing broader professional development, and 3)
for research purposes.
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A total of 381 classrooms were sampled from 14 PROMISE schools in the southern California region, wherein reside over 65% of the 1.6 million English Language Learners in the state. These schools service students in Preschool
through grade 12, and represent the full spectrum of educational situations for ELLs, from schools where as few as
14.7% of the students are socio-economically disadvantaged
(SED), to schools where as many as 86.5% of the students
are SED.
Aggregate OPAL scores were calculated, maintaining
the anonymity of individual classroom teachers and schools,
and providing an overall picture of the effects of the PROMISE Initiative on classroom practices. PROMISE Leadership groups comprised of district, school, and county-level
representatives were presented mean scores for each of the
OPAL Domains and provided with patterns and themes that
emerged from the anecdotal notes recorded during OPALbased classroom observations. The following key ﬁndings
summarize the PROMISE Classroom Impact Study4:

The OPAL in Action
Professional Development and Coaching - CABE & JP
Morgan Chase Grant
CABE’s advocacy in promoting and supporting researchbased practices for teachers of English Language Learners
continues to be evidenced by the projects in which they engage. During the 2010-11 school year, CABE was awarded
a JP Morgan Chase Grant focused on working with schools
in the Los Angeles Uniﬁed School District2 that have a high
concentration of ELLs and are looking to reﬁne and improve
professional development for teachers of ELLs. A partnership between CABE and CEEL resulted in training a group
of instructional leaders from each site on the implementation
of the OPAL to support teacher professional development.
The use of the OPAL afforded instructional leaders the
opportunity to reﬂect on classroom practices and identify areas of strength and need in on-going practices as a method
of identifying targeted professional development topics and
areas of investigation for teacher groups at their respective
sites. Teams of teachers will attend focused training at an intensive 2-day institute on Student Interaction Through Cooperative Group work at the annual CABE conference. As
a follow up, teachers will work collaboratively with instructional leaders from each site to reﬂect on their practice and
identify change in practice using the OPAL as a reﬂective
teaching tool. An option for this work will involve OPALbased coaching whereby teachers and instructional leaders
will engage in reﬂective conversations. These conversations
will be structured by an examination of practices around the
OPAL’s domains and anecdotal notes, or evidence, recorded
during classroom observations.

2020

Research and Evaluation - The PROMISE Initiative
The use of the OPAL for a research and/or evaluation
project affords counties, districts, and schools the opportunity to identify a system for change, implement a systemwide (or school-wide) project, and measure the effects of
implementation. As such, the OPAL was used to document
changes in classroom practices over a three-year schoolreform study -- the PROMISE Initiative3. Over the duration of this project, staff from LMU’s Center for Equity for
English Learners (CEEL) conducted OPAL-based classroom
observations to generate an evidence base for powerful and
transformative teaching for ELLs that developed as a result
of teachers’ engagement in a variety of research-based professional development.
The research questions that framed the investigation for
the study were:
% What are teachers’ current practices in instruction of ELLs?
% How do these practices reﬂect current research on effective
instruction of ELLs as measured by the OPAL?
% What are teachers’ perceptions of current practices for
meeting the needs of ELLs?
% What professional development do they still need?

The Multilingual Educator

1. Overall, quantitative data from the OPAL observations
reveal low to middle-range ratings across the observed domains: Rigorous and Relevant Curriculum, Connections,
Comprehensibility, and Interactions. Ratings were lowest in the areas of Rigorous and Relevant Curriculum and
Interactions.
2. Findings around teachers’ practices and perceptions
about planning and delivery of curriculum revealed
that teachers, especially at the elementary and middle
school levels are challenged by many of the pacing
plans that are part of the curriculum delivery in many
low performing schools.
Additionally, observations
and interviews revealed that there is limited use of
supplemental materials that are linguistically, developmentally, and culturally appropriate for a diverse
student population.
3. OPAL observations and teacher interview results indicate that the predominant method of instructional delivery was teacher directed, allowing few opportunities
for student-to-student interaction, student-to-teacher
interaction, and differentiated instruction. Limited interactions often affected opportunities for students
to engage in meaningful and purposeful learning in
order to process, internalize, and solidify concepts and
skills.
Many teachers reported that the PROMISE Initiative
emphasized an additive approach to working with ELLs
and provided a unique opportunity to collaborate with
peers and create structures for learning about and addressing the needs of English Language Learners. Additionally, teacher interview data showed that most teachers acknowledged a need for additional professional
development in the area of effective instruction for ELLs

and recognized the possibilities of focused professional
development, but also requested more support and focus in the effort.
We’ve been introduced to various professional development sessions. It shouldn’t be just for English Learners. We also differentiate across the curriculum, across grade levels and with
common assessments. [Middle School Teacher]
I don’t think I’m an expert in teaching English Learners. I
think the teacher workshops are helpful. I don’t agree with everything they portrayed, but I am willing to learn and would
like more help in my teaching. [High School Teacher]
We have applied only a few of the strategies, but I see a big
difference from last year to this year. We should continue the
focus. [Elementary School Teacher]
I felt as if my lens was out of focus. I could see things that I
had never noticed before. I saw inequity in the system that
I possibly was aware of, but hadn’t realized… With this PD
(professional development), I suddenly realized that these are
different techniques and they may be appropriate in a regular class, but if you use them in the right way you can move
students very quickly so that the playing ﬁeld is leveled. [High
School Teacher]
An extension of the OPAL can provide researchers an
opportunity to conduct teacher interviews to expand on
observed classroom practices focused around the OPAL’s
four domains. The team of CEEL researchers interviewed
177 teachers using a semi-structured interview protocol to
introduce the following questions:
;LEXTVSJIWWMSREPHIZIPSTQIRXLEWQSWX
MQTEGXIH]SYVXIEGLMRKTVEGXMGIW[MXL)RKPMWL
0IEVRIVW#
6IPIZERXERH6MKSVSYW'YVVMGYPYQ
=SYVPIWWSRXSHE][EWSR MRXIVZMI[IVMRWIVXW
WTIGM½GTSMRXJVSQSFWIVZEXMSR 
,S[HS]SYTPERXSIRWYVIXLEX]SYHMJJIVIRXMEXI
MRWXVYGXMSRJSV)0W#
,S[HS]SYQEOIHIGMWMSRWEFSYXXLIGYVVMGYPYQ
]SYXIEGL#
'SQTVILIRWMFMPMX]
;LIR]SY[IVI MRXIVZMI[IVMRWIVXWWTIGM½GTSMRX
JVSQSFWIVZEXMSR [LEXWXVEXIKMIW[IVI]SYYWMRK
XSQEOIWYVIXLEXWXYHIRXWYRHIVWXSSH[LEX]SY
[IVIXIEGLMRK#
'SRRIGXMSRW 4VE\MW
;LEXWXVEXIKMIWHS]SYYWIXSLIPT)0WQEOI
GSRRIGXMSRWXSGSRXIRXSVHEMP]PMZIW#
-RXIVEGXMSRW
,S[HS]SYLERHPIXLIKVSYTMRKSJWXYHIRXWMR
]SYVGPEWWVSSQ#;LEXLEWFIIRQSWXWYGGIWWJYP#
(S]SYLEZIER]UYIWXMSRWJSVYW#
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will be structured by an examination of practices around the
OPAL’s domains and anecdotal notes, or evidence, recorded
during classroom observations.
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project affords counties, districts, and schools the opportunity to identify a system for change, implement a systemwide (or school-wide) project, and measure the effects of
implementation. As such, the OPAL was used to document
changes in classroom practices over a three-year schoolreform study -- the PROMISE Initiative3. Over the duration of this project, staff from LMU’s Center for Equity for
English Learners (CEEL) conducted OPAL-based classroom
observations to generate an evidence base for powerful and
transformative teaching for ELLs that developed as a result
of teachers’ engagement in a variety of research-based professional development.
The research questions that framed the investigation for
the study were:
% What are teachers’ current practices in instruction of ELLs?
% How do these practices reﬂect current research on effective
instruction of ELLs as measured by the OPAL?
% What are teachers’ perceptions of current practices for
meeting the needs of ELLs?
% What professional development do they still need?
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reveal low to middle-range ratings across the observed domains: Rigorous and Relevant Curriculum, Connections,
Comprehensibility, and Interactions. Ratings were lowest in the areas of Rigorous and Relevant Curriculum and
Interactions.
2. Findings around teachers’ practices and perceptions
about planning and delivery of curriculum revealed
that teachers, especially at the elementary and middle
school levels are challenged by many of the pacing
plans that are part of the curriculum delivery in many
low performing schools.
Additionally, observations
and interviews revealed that there is limited use of
supplemental materials that are linguistically, developmentally, and culturally appropriate for a diverse
student population.
3. OPAL observations and teacher interview results indicate that the predominant method of instructional delivery was teacher directed, allowing few opportunities
for student-to-student interaction, student-to-teacher
interaction, and differentiated instruction. Limited interactions often affected opportunities for students
to engage in meaningful and purposeful learning in
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and provided a unique opportunity to collaborate with
peers and create structures for learning about and addressing the needs of English Language Learners. Additionally, teacher interview data showed that most teachers acknowledged a need for additional professional
development in the area of effective instruction for ELLs

and recognized the possibilities of focused professional
development, but also requested more support and focus in the effort.
We’ve been introduced to various professional development sessions. It shouldn’t be just for English Learners. We also differentiate across the curriculum, across grade levels and with
common assessments. [Middle School Teacher]
I don’t think I’m an expert in teaching English Learners. I
think the teacher workshops are helpful. I don’t agree with everything they portrayed, but I am willing to learn and would
like more help in my teaching. [High School Teacher]
We have applied only a few of the strategies, but I see a big
difference from last year to this year. We should continue the
focus. [Elementary School Teacher]
I felt as if my lens was out of focus. I could see things that I
had never noticed before. I saw inequity in the system that
I possibly was aware of, but hadn’t realized… With this PD
(professional development), I suddenly realized that these are
different techniques and they may be appropriate in a regular class, but if you use them in the right way you can move
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Almost all teachers welcomed the opportunity for professional growth and readily identiﬁed additional professional
development programs/efforts targeting teaching and learning
for English Language Learners. Many teachers identiﬁed the
need for guidance and professional development in the area of
student grouping to promote more varied and positive classroom interactions. Several teachers also named speciﬁc training programs such as Project GLAD, Project WRITE, Step Up
to Writing, Systematic ELD, and others that provide a structure and guidance for promoting comprehensibility through
instructional scaffolds, targeted vocabulary instruction, and
formulaic oral and written processes. Gathering focused information about the effects of a program implementation such
as the PROMISE Initiative can lead to effectively retooling
teachers to utilize and implement practices that positively affect the school-wide culture for teaching and learning in culturally and linguistically diverse settings.

Elvira G. Armas is the Associate Director for the Center for Equity
for English Learners (CEEL) and concurrently serves as an Adjunct Professor in the School of Education and an English Learner
consultant for the Los Angeles County Ofﬁce of Education. Magaly Lavadenz serves as a Professor in the School of Education and
is the Director of CEEL and the Bilingual/Bicultural and TESL
Education Programs. For additional information contact the authors at earmas@lmu.edu or mlavaden@lmu.edu.
Endnotes
1
The Center for Equity for English Learners (CEEL) was established
at LMU in 2006. The Center’s Mission is to pursue equity and excellence in the education of English Learners by transforming schools
and educational systems through its research and professional development agendas. Visit http://soe.lmu.edu/centers/ceel.htm for more
information.
2

Conclusion
Given the national achievement gap between ELLs and
their native English speaking peers, the OPAL, when used appropriately in supportive and guided professional development
settings, can serve as a vehicle for examining and reﬁning dynamic teaching and learning situations in US schools. As such,
the OPAL can be used in a variety of settings to support professional development, conduct research/evaluation, or focus
coaching conversations. Collaboration between professional
developers, teacher educators and classroom coaches in the effort of improving teacher practices with ELLs will be essential
in narrowing the achievement gap.

Six school sites from the Los Angeles Uniﬁed School District are
participating in the CABE/JP Morgan Chase Grant for 2010.
3
The PROMISE Initiative (Pursuing Regional Opportunities for
Mentoring, Innovation, and Success for English Learners) was a collaborative of six southern Californian county ofﬁces of education
wherein reside 65% of the 1.5 million ELs in the state.
4
A complete report of this study can be found in The PROMISE
Research Monograph available on the CEEL website: http://soe.
lmu.edu/ceel.
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ŵĞƌŐĞŶƚŝůŝŶŐƵĂůƐ͘ZĞƐĞĂƌĐŚWŽůŝĐǇƌŝĞĨηϭ͘ƋƵŝƚǇDĂƩĞƌƐ͘EĞǁ
zŽƌŬ͗dĞĂĐŚĞƌƐŽůůĞŐĞ͕ŽůƵŵďŝĂhŶŝǀĞƌƐŝƚǇ͘
'ŝďďŽŶƐ͕W͘;ϮϬϬϮͿ͘^ĐĂīŽůĚŝŶŐůĂŶŐƵĂŐĞ͕ƐĐĂīŽůĚŝŶŐůĞĂƌŶŝŶŐ͗
Teaching second
language learners in the mainstream classroom͘tĞƐƚƉŽƌƚ͕d:
,ĞŝŶĞŵĂŶŶ͘
,ĂůůŝĚĂǇ͕D͘͘<͘;ϭϵϳϴͿ͘>ĂŶŐƵĂŐĞĂƐƐŽĐŝĂůƐĞŵŝŽƟĐ͗dŚĞƐŽĐŝĂů
ŝŶƚĞƌƉƌĞƚĂƟŽŶŽĨůĂŶŐƵĂŐĞĂŶĚŵĞĂŶŝŶŐ͘>ŽŶĚŽŶ͗ƌŶŽůĚ͘
>ƵĐĂƐ͕^͘Z͕͘ΘĞƌĞƐĨŽƌĚ͕>͘;ϮϬϭϬͿ͘EĂŵŝŶŐĂŶĚĐůĂƐƐŝĨǇŝŶŐ͗dŚĞŽƌǇ͕
ĞǀŝĚĞŶĐĞ͕ĂŶĚĞƋƵŝƚǇŝŶĞĚƵĐĂƟŽŶ͘ZĞǀŝĞǁŽĨZĞƐĞĂƌĐŚŝŶĚƵĐĂƟŽŶ͕
34;ϭͿ͕ϮϰͲϴϰ͘
EĂƟŽŶĂůZĞƐĞĂƌĐŚŽƵŶĐŝů͘;ϭϵϵϴͿ͘WƌĞǀĞŶƟŶŐƌĞĂĚŝŶŐĚŝĸĐƵůƟĞƐŝŶ
ǇŽƵŶŐĐŚŝůĚƌĞŶ͘tĂƐŚŝŶŐƚŽŶ͕͗EĂƟŽŶĂůĐĂĚĞŵǇWƌĞƐƐ͘
EĞǁ>ŽŶĚŽŶ'ƌŽƵƉ͕dŚĞ͘;ϮϬϬϬͿ͘ƉĞĚĂŐŽŐǇŽĨŵƵůƟůŝƚĞƌĂĐŝĞƐ͗
ĞƐŝŐŶŝŶŐƐŽĐŝĂů
ĨƵƚƵƌĞƐ͘/Ŷ͘ŽƉĞΘD͘<ĂůĂŶƚǌŝƐ;ĚƐ͘Ϳ͕DƵůƟůŝƚĞƌĂĐŝĞƐ͗>ŝƚĞƌĂĐǇ
learning and
the design of social futures;ƉƉ͘ϵͲϯϴͿ͘>ŽŶĚŽŶ͗ZŽƵƚĞůĞĚŐĞ͘
ZŽďĞƌƐŽŶ͕d͘:͘;ϭϵϵϴͿ͘ůĂƐƐƌŽŽŵŽďƐĞƌǀĂƟŽŶ͗/ƐƐƵĞƐƌĞŐĂƌĚŝŶŐǀĂůŝĚŝƚǇ
ĂŶĚƌĞůŝĂďŝůŝƚǇ͘WĂƉĞƌƉƌĞƐĞŶƚĞĚĂƚƚŚĞŶŶƵĂůDĞĞƟŶŐŽĨƚŚĞDŝĚͲ
^ŽƵƚŚĚƵĐĂƟŽŶĂůZĞƐĞĂƌĐŚƐƐŽĐŝĂƟŽŶ͘

ĂƌůŝŶŐͲ,ĂŵŵŽŶĚ͕>͕͘ΘƌĂŶƐĨŽƌĚ͕:͘;ĚƐ͘Ϳ͘;ϮϬϬϱͿ͘WƌĞƉĂƌŝŶŐƚĞĂĐŚĞƌƐ
ĨŽƌĂĐŚĂŶŐŝŶŐǁŽƌůĚ͗tŚĂƚƚĞĂĐŚĞƌƐƐŚŽƵůĚůĞĂƌŶĂŶĚďĞĂďůĞƚŽĚŽ.
^ĂŶ&ƌĂŶĐŝƐĐŽ͕͗:ŽƐƐĞǇͲĂƐƐ͘
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ZƵŵďĞƌŐĞƌ͕Z͕͘Θ'ĂŶĚĂƌĂ͕W͘;ϮϬϬϵͿ͘/ŵŵŝŐƌĂƟŽŶ͕ůĂŶŐƵĂŐĞ͕ĂŶĚ
ĞĚƵĐĂƟŽŶ͗,ŽǁĚŽĞƐ
ůĂŶŐƵĂŐĞƉŽůŝĐǇƐƚƌƵĐƚƵƌĞŽƉƉŽƌƚƵŶŝƚǇ͍͘Teacher College Record, 111,
ϳϱϬͲϳϴϮ͘
^ĂŶƚĂŵĂƌŝĂ͕>͘:͘;ϮϬϬϵͿ͘ƵůƚƵƌĂůůǇƌĞƐƉŽŶƐŝǀĞĚŝīĞƌĞŶƟĂƚĞĚ
ŝŶƐƚƌƵĐƟŽŶ͗EĂƌƌŽǁŝŶŐŐĂƉƐ
ďĞƚǁĞĞŶďĞƐƚƉĞĚĂŐŽŐŝĐĂůƉƌĂĐƟĐĞƐďĞŶĞĮƟŶŐĂůůůĞĂƌŶĞƌƐ͘Teachers
College Record, 111;ϭͿ͕ϮϭϰͲϮϰϳ͘
^ĐŚůĞƉƉĞŐƌĞůů͕D͘:͘;ϮϬϬϮͿ͘ĞǀĞůŽƉŝŶŐĂĚǀĂŶĐĞĚůŝƚĞƌĂĐǇŝŶĮƌƐƚĂŶĚ
ƐĞĐŽŶĚůĂŶŐƵĂŐĞƐ͗DĞĂŶŝŶŐǁŝƚŚƉŽǁĞƌ͘DĂŚǁĂŚ͕E:͗>ĂǁƌĞŶĐĞ
ƌůďĂƵŵƐƐŽĐŝĂƚĞƐ͘
^ŚŽƌƚ͕͘:͘;ϭϵϵϰͿ͘ǆƉĂŶĚŝŶŐŵŝĚĚůĞƐĐŚŽŽůŚŽƌŝǌŽŶƐ͗/ŶƚĞŐƌĂƟŶŐ
ůĂŶŐƵĂŐĞ͕ĐƵůƚƵƌĂů͕ĂŶĚƐŽĐŝĂůƐƚƵĚŝĞƐ͘
d^K>YƵĂƌƚĞƌůǇ, 28;ϯͿ͕ϱϴϭͲϲϬϴ͘
^ŬƵƚŶĂďďͲ<ĂŶŐĂƐ͕d͘;ϮϬϬϬͿ͘>ŝŶŐƵŝƐƟĐŐĞŶŽĐŝĚĞŝŶĞĚƵĐĂƟŽŶŽƌ
ǁŽƌůĚǁŝĚĞĚŝǀĞƌƐŝƚǇĂŶĚŚƵŵĂŶƌŝŐŚƚƐ͍DĂŚǁĂŚ͕E:͗>ĂǁƌĞŶĐĞ
ƌůďĂƵŵƐƐŽĐŝĂƚĞƐ͘
^ŽůŽŵŽŶ͕:͕͘ΘZŚŽĚĞƐ͕E͘;ϭϵϵϱͿ͘Conceptualizing academic language.
^ĂŶƚĂƌƵǌ͕͗EĂƟŽŶĂůĞŶƚĞƌĨŽƌZĞƐĞĂƌĐŚŽŶƵůƚƵƌĂůŝǀĞƌƐŝƚǇĂŶĚ
^ĞĐŽŶĚ>ĂŶŐƵĂŐĞ>ĞĂƌŶŝŶŐ͘
h͘^͘ĞƉĂƌƚŵĞŶƚŽĨĚƵĐĂƟŽŶ͘;ϭϵϵϴͿ͘EĂƟŽŶĂůďŽĂƌĚĨŽƌƉƌŽĨĞƐƐŝŽŶĂů
ƚĞĂĐŚŝŶŐƐƚĂŶĚĂƌĚƐ͘ŶŐůŝƐŚĂƐĂŶĞǁůĂŶŐƵĂŐĞƐƚĂŶĚĂƌĚƐ͘
sŝůůĞŐĂƐ͕͘D͕͘Θ>ƵĐĂƐ͕d͘;ϮϬϬϮͿ͘WƌĞƉĂƌŝŶŐƵůƚƵƌĂůůǇZĞƐƉŽŶƐŝǀĞ
dĞĂĐŚĞƌƐ͗
ZĞƚŚŝŶŬŝŶŐƚŚĞĐƵƌƌŝĐƵůƵŵ͘:ŽƵƌŶĂůŽĨdĞĂĐŚĞƌĚƵĐĂƟŽŶ͕ϱϯ;ϭͿ͕ϮϬͲϯϮ͘
tĂůƋƵŝ͕͘;ϮϬϬϭͿ͘ĐĐŽŵƉůŝƐŚĞĚƚĞĂĐŚŝŶŐǁŝƚŚŶŐůŝƐŚ>ĞĂƌŶĞƌƐ͗
ĐŽŶĐĞƉƚƵĂůŝǌĂƟŽŶŽĨƚĞĂĐŚĞƌĞǆƉĞƌƟƐĞ͘DƵůƟůŝŶŐƵĂůĚƵĐĂƚŽƌ, 1(4),
ϱϭͲϱϱ͘
tĂǆŵĂŶ͕,͕͘WĂĚƌŽŶ͕z͘E͕͘&ƌĂŶĐŽͲ&ƵĞŶŵĂǇŽƌ͕^͕͘͘Θ,ƵĂŶŐ͕^Ͳz>͘
(2009).
KďƐĞƌǀŝŶŐĐůĂƐƐƌŽŽŵŝŶƐƚƌƵĐƟŽŶĨŽƌ>>ƐĨƌŽŵƐƚƵĚĞŶƚ͕ƚĞĂĐŚĞƌ͕ĂŶĚ
ĐůĂƐƐƌŽŽŵƉĞƌƐƉĞĐƟǀĞƐ͘EĂƟŽŶĂůƐƐŽĐŝĂƟŽŶĨŽƌŝůŝŶŐƵĂůĚƵĐĂƟŽŶ
Journal, 11;ϭͿ͕ϲϯͲϵϱ͘
tŽŶŐͲ&ŝůůŵŽƌĞ͕>͕͘Θ^ŶŽǁ͕͘;ϮϬϬϬͿ͘tŚĂƚdĞĂĐŚĞƌƐEĞĞĚƚŽ<ŶŽǁ
ďŽƵƚ>ĂŶŐƵĂŐĞ.
tĂƐŚŝŶŐƚŽŶ͕͗͘ĞŶƚĞƌĨŽƌƉƉůŝĞĚ>ŝŶŐƵŝƐƟĐƐ͘

Preparing Students for the
21st Century—Biliteracy
in Schools an Asset to
California Business
%\&KXFN:HLV3K'DQG
6KHOO\6SLHJHO&ROHPDQ
The Seal of Biliteracy is an award given by a
VFKRROGLVWULFWRUFRXQW\RI¿FHRIHGXFDWLRQLQ
recognition of students who have studied and
DWWDLQHGSUR¿FLHQF\LQWZRRUPRUHODQJXDJHVE\KLJK
school graduation. Appearing on the transcript of the
graduating senior, the Seal of Biliteracy is a statement
of accomplishment for future employers and for college
admissions.

Why is developing Biliteracy Skills
Important?
Students in the 21st&HQWXU\LQRUGHUWRVXFFHHGDQGEH
SRZHUIXO IRUFHV LQ RXU FRPPXQLWLHV KDYH WR EH DFDGHPL
FDOO\ SUHSDUHG PXOWLOLQJXDO PXOWLFXOWXUDOO\ FRPSHWHQW
WHFKQRORJLFDOO\DQGLQIRUPDWLRQOLWHUDWHFLYLFDOO\RULHQWHG
H[FHOOHQW FRPPXQLFDWRUV VRFLDOO\ DQG HQYLURQPHQWDOO\ UH
VSRQVLEOH DQG DFWLYH DGYRFDWHV IRU WKHLU FRPPXQLW\ 6DQ
FKH]    ,I VWXGHQWV RQO\ KDYH PRQROLQJXDO ODQJXDJH
VNLOOVWKH\ZLOOEHOHVVFRPSHWLWLYHLQDJOREDOVRFLHW\DQG
HFRQRP\
,QWZHQWLHWKFHQWXU\$PHULFDDFRPPRQO\KHDUGUHJUHW
ZDVDERXWQRWKDYLQJWDNHQWKHWLPHWROHDUQDIRUHLJQODQ
JXDJHRUDSOHGJHWROHDUQRQHZKHQWKLQJVµTXLHWGRZQD
OLWWOH¶ *HQHUDOO\ VSHDNLQJ WKH 8 6 UHPDLQHG D PRQROLQ
JXDOVRFLHW\DQGLWGLGQRWPDWWHUWRRPXFKLQWKHEXVLQHVV
ZRUOGEHFDXVHRIRXUSUHHPLQHQWSRVLWLRQ1RZDVZHHQWHU
the second decade of the 21stFHQWXU\WKHZRUOGKDVFKDQJHG
FRQVLGHUDEO\,WFRQWLQXHVWR³ÀDWWHQ´DQGWKH86PXVWXVH
DOO DYDLODEOH WRROV WR UHWDLQ LWV HFRQRPLF OHDGHUVKLS  &DOL
IRUQLD¶VOHDGHUVKLSKDVDOVRFKDQJHGFRQVLGHUDEO\:HKDYH
D ZHDOWK RI ODQJXDJHV VSRNHQ DURXQG XV 7KH PDMRULW\ RI
RXUVWXGHQWSRSXODWLRQQRZFRPHVIURPRXUPDMRUWUDGLQJ
SDUWQHUV DQG GDLO\ UHWDLO VKRSSHUV  7KHVH LQFOXGH &HQWUDO
$PHULFD&KLQD-DSDQ.RUHD0H[LFRWKH3KLOLSSLQHVDQG
9LHWQDP
0XOWLOLQJXDOLVP LV DQ LPSRUWDQW WRRO DQG RSSRUWXQLW\
IRU&DOLIRUQLD,QIRUW\VFKRROGLVWULFWVDQG&RXQW\2I¿FHV
RI(GXFDWLRQ&DOLIRUQLDVWXGHQWVPD\QRZUHFHLYHWKH6HDO
RI %LOLWHUDF\ RU 3DWKZD\$ZDUG 7RZDUG %LOLWHUDF\$WWDLQ

PHQW&HUWL¿FDWHZLWKWKHLUGLSORPDV&ULWHULDIRUDWWDLQLQJ
WKH6HDORI%LOLWHUDF\HQVXUHWKDWVWXGHQWVDUHWUXO\ELOLWHUDWH
DQGWKHUHFRJQLWLRQSUHVHQWVVWXGHQWV¶LPSRUWDQWDGGHGVNLOOV
LQMREPDUNHWV7KH3DWKZD\$ZDUG7RZDUG%LOLWHUDF\$W
WDLQPHQW&HUWL¿FDWHLVGHVLJQHGIRUVWXGHQWVLQJUDGHV.
ZKR GHPRQVWUDWH HIIRUW DQG VNLOO LQ OHDUQLQJ ERWK (QJOLVK
DQGRQHRUPRUHRWKHUODQJXDJHV
0XOWLSOHVNLOOVLQWKHZRUNIRUFHDOVRSURYLGHHPSOR\HUV
YDOXDEOHDGGHGEXVLQHVVDVVHWVLQZRUOGDQG&DOLIRUQLDPDU
NHWSODFHV0XOWLOLQJXDOHPSOR\HHVFDQQRWRQO\WDONWRFXV
WRPHUVDQGWUDGLQJSDUWQHUVLQWKHLUODQJXDJHVEXWDOVRSRV
VHVVGHHSHULQVLJKWVLQWRLPSRUWDQWFXOWXUDOPRUHV)RUPHU
6WDWH 6XSHULQWHQGHQW RI 3XEOLF ,QVWUXFWLRQ -DFN ¶&RQQHOO
 VWDWHV³3UHSDULQJDOOVWXGHQWVZLWKstFHQWXU\
ODQJXDJHDQGFRPPXQLFDWLRQVNLOOVLVFULWLFDOIRUEHLQJFRO
OHJHDQGFDUHHUUHDG\7KHVHVWXGHQWVZLOOEHHTXLSSHGWREH
OHDGHUVLQWKHDUHDVRILQWHUQDWLRQDOWUDGHWKHJOREDOHFRQR
P\DQGSXEOLFVHUYLFHYLWDOWRRXUGLYHUVHFRPPXQLWLHV
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